Abstract: This article attempts to make clear how listening comprehension strategies (LCSs) influence listening performance in simultaneous typing. The article firstly reviewed the background of the study, secondly introduced a study into LCSs from the aspect of the research procedure, and finally gave some suggestions based on the results and analysis of study.
THE BACKGRUND OF THE RESEACH

Definition of Listening Comprehension Strategies
LCSc can be regarded as one aspect of learning strategies, for researchers have designed its basic framwork by learning strategies. According to O'Malley, a brief definition of learning strategies is "the special thought and behaviors that individuals use to help them comprehend, or retain new information." Vandergrift [1] believes that listening plays the most important role in the primary stage of language learning. Perkins [2] stated that listening is very active and integrative language skill, involving a grasp of phonological, lexical, grammatical, and ideological complexities as well as performance factors.
LCSs in this study refers to techniques to process information that enhance listening comprehension, or retention of the information, which are used by the second language learner while listen to English materials.
Theoretical Background of LCSs
From 1990s, listening strategy began to become the top concern of the researchers, a large number of foreign researches on learning strategy emerged [3] . Since then, the learning strategies of language learners have been researched extensively [4] . The researches proved that students' brain activity was composed of three stages during listening: perception, analysis and practice. They also found that, the learners had a tendency to the choices of strategies in the three different stages [5] . Although there are several learning strategies modes in improving the consciousness and usage of strategies in the strategy training process, we can say that there is not an all-round way recognized as the best [6] . Strictly speaking, the strategy is complementary. With the improvement of listeners, less and less strategies are used.
One's listening proficiency is affected by his fluency and listening skills. Language proficiency may not improve in the short term, but teachers can rapidly improve the students' listening skills in the classroom to teach listening strategies [7] .
Listening has been assumed a central role in language learning with the occurrence of some learning theories such as the well-known input hypothesis and comprehension input of Krashen (1985) . To listening process, which are often considered "black box", nowadays, researchers have begun to recognize that they are not only a simple decoding process but also a process of combination between decoding process and meaning structure. Thus, the researches of LCSs have begun to arouse the attention of both language researchers and teachers.
The importance of meta-cognition in foreign language learning has been widely recognized. Metacognition is defined as "cognition beyond cognition" [8] , refers to the individual's understanding and control of the cognitive process. Research has shown that, metacognitive awareness and listening strategies play important roles in the process of listening comprehension [9] .
In our country, the study of English learning strategies is from the beginning of the mid-80s, but the amount is not enough, and the research involves a wide enough. Most of the research carried out is on the investigation of theories and the introduction of the questionnaire. Studies on listening practice are limited. Related articles published in major journals of Chinese scholars at home and abroad are only seven [10] .
However, there are a limited number of researches in China (see Table 1 ). It is true that a large number of university students in China who, after 7 or 8 years of English study, cannot perform well in listening comprehension. Thus it is valuable to carry out some researches to probe the certain efficient listening strategies used by some students in China. 
A RESEARCH INTO LCSS
Research Purpose
This research aims to find out what are the strategies most used by the students, what are the differences between effective and ineffective listeners. Thus the results of the research can convey the certain efficient listening strategies used by effective listeners to some ineffective ones.
Research Questions
(1) What are the listening strategies that effective and ineffective listeners in simultaneous typing most frequently use respectively? (2) What are the similarities and differences between effective and ineffective listeners in simultaneous typing?
Subjects
The participants come from Wuchang Institute of Technology. They are undergraduates major in English in their second-year study. Of them 15 males make up 65% and 28 females make up 35%. The average age of the subjects 21 and they have learnt English for 8 years. They are taught by the same teacher in the course of simultaneous typing.
In order to improve their typing speed, the students are divided into three groups by the range of their final examination scores and scores in listening part in the final examination. Among them, the top 15 are categorized as group1, that is the effective group, while the last 15 students as group 2, that is the ineffective group, and the rest are considered as medium. This study will mainly concern the group 1 and group 2.
Instrument
The instrument is a questionnaire. And the questionnaire is divided into two parts.
Part A: Personal Details
In this part, the subjects are asked to tell their name, gender, the scores of the final examination and scores of the listening comprehension part. It is true that the effective listeners who score over 15points (20 in total) perform also well in their terms tests.
Part B: Questionnaire
This part contains 28 statements concerning LCSs, each have 5 scales, ranking from never/ seldom/ sometimes/ often/ always. And these 28 statements are divided into three parts according to O'Malley and Chamot (2001) ( Table 2) . That Metacognitive strategies involve planning and thinking about learning, Cognitive strategies involve conscious ways of tackling learning and Affective/Social strategies include a broad grouping that involves either interaction with another person or ideational control over effect.
Data Collection
The results of theses questionnaires were arranged into 1/2/3/4/5. (1= never, 2= seldom, 3= sometimes, 4= often, 5= always) The mean value was used. All of the questionnaires were collected, group1 and group2's questionnaires were analyzed.
Mean
The The questionnaire is a five-point scale, therefore, according to the Oxford's method, the number of mean of each strategy infers the frequency of this strategy. The detailed relationship is as follows (Oxford, 2000)
The higher he mean score is, the more often the strategy is used before conducting data analysis, the author shall firstly test the feasibility of the questionnaire by measuring the internal consistency of listening strategies. Cronbach Alpha: this is a measurement of internal consistency of the items of the questionnaire. The higher the correlation among the items, the greater the value of alpha. Alpha can vary from 0 to 1, indicationg that the questionnaire is perfectly reliabel, Generlly speaking, the questions are recognized internally well-consistent if alpha is over 0.70. In this research, the author will identity whether the questions on listening strategies are internally consistent according to alpha.
The three Tables 3-5 above show that the Alpha values of the three categories are respectively 0.737 0.7, 0.848 0.7, 0.711 0.7. Statistics show if the Alpha number is larger than 0.7, the three items are closely correlated and the relationship among these strategies can be further tested. For the three types of listening strategies, there exits close correlations between each specific strategy and each major type it belongs. Therefore, it provides the evidence that the questions are logically related and reasonable and the questionnaire holds ground and viability.
RESULTS AND DISCUSSIONS
The following Table 6 is the statistic results of each listening strategy by two groups of listeners. 
The Listening Strategies that Effective Listeners in Simultaneous Typing Most Frequently Use
The most frequently used here means the choice of 4 or 5. Table 7 rank order shows the statistic results. The strategy used most by students is ranked number 1 in the table; the second most used in number 2, and so on that is showed in the RN column. The strategy number in the designed questionnaire is in the strategy number column. Further, Mean column displays the mean value of the ranked strategy among 28 strategies chosen by the 30 subjects. In the Mean column, those strategies whose mean value is over 3 are displayed. Because all of the strategies displayed in Tables 1-4 are used by the subjects with high frequency (based on the standard of 5-point Liken-scale). The last column ST indicates the strategy type of the aforementioned ranked strategies that is classification of O'Malley and Chamot (2001) who divided the strategies into 3 categories each with several subdivisions. Tables 7 and 8 , we can see clearly the most frequent use of the 28-strategy items between effective and ineffective listeners. Table 1 shows the 8 most often used strategies by effective listeners. They were selected out because their mean value is over 3.0. They were distributed to categories of 3 metacognitive strategies (listed in rank order including strategy1, planning, strategy9, summarization and strategy4, advance organizer); 4 cognitive strategies (listed in rank order including strategy13:guess; strategy22, inferencing and transfer; strategy16: image and strategy9: paraphrase) and 1 affective/social strategy, strategy26:cooperation. Table 3 displays the strategy used by ineffective listeners. That was also selected in the same way as effective listeners'. However, according to the principle that Mean> 3.0, only 5 strategies were effective, including one metacognitive strategy (strategy9, summarization); 3 cognitive strategies (strategy15, translation; strategy19, paraphrase and strategy18, remember.) and one affective/social strategy. (strategy27, encouragement.)
The two strategies that both listeners used frequently are 1 metacognitive strategy (strategy9: summarization) and 1 affective/social strategy (strategy19: repetition). However, from the Mean value in the Tables 1 and 2 , it is easy to figure out there are varieties in degree.
The Similarities and Differences Between Effective and Ineffective Listeners in Simultaneous Typing
Considering about the 2 tables and descriptions, we know there really exist the same often used listening strategies between the two groups. Both groups employed strategy9, That is, I try to find out the reasons of ineffective listening. It's clear that both groups realized that efficient listening is a key point in listening comprehension. It's true that no listeners want inefficient listening. Another similarity is strategy19, that is, I try to retell what I heard with my own words. This strategy is good for English learners, for they can improve their listening competence and at the same time improve their oral competence.
In this study, much more attention was paid to the differences between these two groups. Because differences can tell us why some are effective listeners while others are ineffective ones.
The tables above suggest that an extensive rang of listening strategies used more frequently by effective listeners than ineffective listeners. What's more, some of the strategies are really not efficient for listeners. For example, strategy18, I try to remember what I heard in English. It is known that it is impossible for the listeners to remember everything they heard in a listening task. And nowadays, with the instructions of the teachers and the development in cognition, many students begin to realize that one' memory capacity is quite limited and remembering isolated language items adds their memory burden and makes them miss the useful elements, so more and more students have accepted the opinion that comprehension greatly entails the listener's ability of chunking and ability of distinguish main points. As a result, it is assumed that they should pay more attention to some markers and clues that help them to solve the problem. At this point, the effective listeners did much better, nearly most of them have chosen strategy13, I guess the word I heard by its context and strategy22, I do bold guesses on the context and associate them with the known knowledge according to the question. For the Affective/Social Strategy, the effective listeners chose strategy22, I often communicate with classmates and teachers to discuss the efficient ways of improving my listening. This strategy is very useful in study. A lot of scholars nowadays advocate cooperation in study. The students can communicate and cooperate with the peers, which can improve their study competence. The ineffective listeners chose strategy 27, I give myself a reward when I fulfill a listening. This is also good for study, however, encouragement is only the extrinsic to the learners, which cannot last for long.
The most obvious difference is the usage frequency between the two groups. The effective listeners employ more strategies than the effective listeners ( Table 9) . As O'Malley & Chamot, Rubin and Lynch' [11] study indicates that strategies really do a lot in listening comprehension. Table 10 shows the typing speed of effective and ineffective listeners respectively. From the Tables 5 and 6, we can see that for the ineffective listeners, their typing speed is low ---about 67 characters per minute. There is much room for these students to improve their typing speed through using some listening strategies since listening obstacle plays an important role in understanding the listening material, thus, influences their typing competence. Instead, the typing speed of the effective listeners is about 135 characters per minute, is much higher than that of the ineffective ones.
SUGGESTIONS
Suggestions for EFL Instructors
The significance is that it provides the English teachers with a more objective and better understanding of the students use and belief about their listening comprehension strategy so as to really draw up university students as a resource in instruction and maximize their chances of success in listening. Also English teachers should make an effort to analyze the reasons leading to comprehension breakdown and make counter measures to help students solve the problems. Meanwhile, English teachers should make strategy instruction a natural component of daily curriculum.
Suggestions for Further Study
The present study is focused on the LCSs use of a limited number of university students by examining the effective and ineffective listeners in simultaneous typing. In order to improve the reliability and validity of the experiment results, it is suggested that the studies take a larger size of sample, a better combination of proper assessment methods.
